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ABSTRACT 
Laila Fitriana Kusumawati. 2017. Descriptive Study of Teaching Style of Reading Skill at SDIT 
Abu Ja’far in The academic Year of 2015/2016. Thesis. English Education Study Program 
Islamic Education and Teacher Training Faculty The State Islamic Institute of Surakarta. 
Advisor : Fithriyah Nurul Hidayati, M.Pd 
Key words : Teaching Style, Reading Skill 
 
The purpose of this research is to describe the teaching style which used by the teacher to 
sixth grade students in reading skill at SDIT Abu Ja’far in the academic year of 2015/2016. The 
researcher was conducted at SDIT Abu Ja’far from November 2015 until August 2016. The 
subject of this research is the students of B class of the sixth grade students at SDIT Abu Ja’far 
in the academic year of 2015/2016. This class consists of 32 students. 
This is a descriptive qualitative research. The techniques of collecting data are 
observation, interview, and questionnaire. The researcher uses technique of analyzing the data 
from Miles and Huberman. There are four steps to analyzing the data; 1) data collection, 2) data 
reduction, 3) data display, 4) drawing the conclusion. 
The result of the research shows that teaching style of teacher in reading skill is 
appropriate with Anthony F. Grasha theory. Based on theory from Anthony F. Grasha, there are 
five teaching style, namely 1) expert, 2) formal authority, 3) facilitator, 4) personal model, 5) 
delegator. In this result of the research, the researcher identified that teaching style which teacher 
used in reading skill is facilitator. To describe detailed of teaching style of teacher in reading 
skill at SDIT Abu Ja’far in the academic year of 2015/2016 the researcher is doing interview 
with the teacher and the students and observe the process of teaching reading skill which consist 
of three step; they are opening, main activity, and closing. 
 
 
 
 
 
 
 
 
 
ABSTRAK 
Laila Fitriana Kusumawati. 2017. Descriptive Study of Teaching Style of Reading Skill at SDIT 
Abu Ja’far in The academic Year of 2015/2016. Skripsi. Fakultas Ilmu Tarbiyah dan Keguruan 
Institut Agama Islam Negeri Surakarta. 
Pembimbing : Fithriyah Nurul Hidayati, M.Pd 
Kata Kunci : Teaching Style, Reading Skill 
 
Tujuan dari penelitian ini adalah untuk mendeskripsikan gaya mengajar yang digunakan 
oleh guru dalam mengajar kemampuan membaca kelas enam di SDIT Abu Ja’far tahun 
akademik 2015/2016. Peneliti melakukan penelitian di SDIT Abu Ja’far dari bulan November 
2015 sampai bulan Agustus 2016. Subjek dari penelitian ini adalah kelas enam B dari SDIT Abu 
Ja’far tahun akademik 2015/2016. Jumlah siswa di kelas enam B adalah 32 siswa. 
Ini merupakan penelitian kualitatif. Tehnik pengumpulan data adalah mengamati, 
wawancara, dan daftar pertanyaan. Peneliti menggunakan teknik untuk menganalisis data dari 
Miles dan Huberman. Ada empat langkah untuk menganalis data; 1) pengumpulan data, 2) 
pengurangan data, 3) menampilkan data, 4) menulis kesimpulan. 
Hasil dari penelitian menunjukkan bahwa gaya mengajar guru dalam kemampuan 
membaca sesuai dengan teori dari Anthony F. Grasha. Berdasarkan teori dari Anthony F. Grasha, 
ada lima gaya mengajar, namanya 1) expert, 2) formal authority, 3) facilitator, 4) personal 
model, 5) delegator. Hasil dari penelitian ini, peneliti mengidentifikasi bahwa gaya mengajar 
guru yang guru gunakan dalam kemampuan membaca adalah fasilitator. Untuk menjelaskan 
secara rinci gaya mengajar guru dalam kemampuan membaca di SDIT Abu Ja’far tahun 
akademik 2015/2016 peneliti melakukan wawancara dengan guru dan siswa-siswa dan 
mengamati proses mengajar dari kemampuan membaca yang terdiri dari tiga langkah; yaitu 
pembukaan, aktifitas inti, dan penutup. 
 
 
 
 
 
 
 
CHAPTER I 
INTRODUCTION 
In this chapter, the researcher would like to discuss the background of study, the reasons 
of choosing the topic, identification of study, limitation of study, problem statement, 
objective of study, benefit of study, definition of key terms and the review of previous study. 
A. Background of Study 
Reading is important for everyone. It is because reading will able to improve 
knowledge and insight. When we are reading, we will find new information, new insight, 
and many new matters from a text. This text is designed to develop reading skill and to 
expand general vocabulary as a preparatory step toward reading and understanding texts. 
Particular attention is given to reading technique and to the development of reading 
speed. The important of reading also command by Allah SWT in surah Al-Alaq: 1-5 
                         
                          
 
1. Read the name of your created God, 
2. He has created man from a clot of blood, 
3. Read and your God is the most benevolent, 
4. Who teaches humans with intermediaries kalam, 
5. He taught man what he did not know. 
Reading is the ability to receive information from a source. One of source 
information is text. To be able to receive and understand the text required ability of each 
student. Each student has a different ability to receive information from the text. There 
are students who can already read and can understand the content and purpose of the text 
but, there are also students who have not been able to read so, to understand the content 
and intent of the text is still very difficult. Therefore, this is where the role of teachers is 
needed. 
Reading is useful for other purposes too: any exposure to English (provided 
students understand it more or less) is a good thing for language students. At the very 
least, some of the language sticks in their minds as part of the process of language 
acquisition, and if the reading text is especially interesting and engaging, acquisition is 
likely to be even more success. One of the teacher’s main functions when training 
students to read is not only to persuade them of the advantages of skimming and 
scanning, but also to make them see that the way they read is vitally important. (Harmer, 
1998: 68-69) 
The reading class should be one in which students will develop useful reading 
skills. As in the development of any other skill, guided practice over an extended period 
of time is essential. In the beginning, many students will not finish the articles in the 
recommended time, and they will need reassurance from the teacher. The students must 
learn to stop reading word by word and, instead, read to grasp the general ideas of the 
article. This can be achieved by faithful use of the rapid reading and comprehension 
exercises. The transition from specific words to general ideas takes time, and the students 
need a great deal of encouragement to make this adjustment. They should try to guess the 
probable meanings of unfamiliar words from their contexts, rather than look these words 
up in the dictionary. The comprehension check reflects the major ideas of the article in 
order to help the students learn to focus on important information. When they read the 
article a second time, they will be aware, through the check questions, of what 
information is important, and they should be encouraged to read with these questions in 
mind. The check statements are in the same order as the presentation of relevant 
information in the article to aid in recall of that information and to develop a sense of the 
article’s organization. This text has been designed for self-instruction as well as class-
instruction (answers are provided at the end). When the text is used for self-instruction, 
the students should carefully follow the recommended reading procedures. (Hirasawa and 
Markstein, 1978: 5-6) 
The English language has been the common language of the world for decades. It 
is now impossible to find a country where learning English has not become a norm. 
English is muatan lokal in elementary school but it has important role for teaching 
learning process. It is showing in the curriculum of elementary school 2004 “As effort to 
improve education quality especially teaching English as muatan lokal for elementary 
school, at 2005 Dinas Pendidikan dan Kebudayaan Provinsi Jawa Tengah have been 
arrange curriculum muatan lokal English subject for I until VI grade of elementary 
school. (Kurikulum Tahun 2004 Mata Pelajaran Bahasa Inggris Untuk SD/MI Provinsi 
Jawa Tengah. P: 3).” 
Now, English is needed in many fields and jobs. Many offices and institutions in 
Indonesia use English to be one of requisite to get a job. Therefore English is important 
to learn. Studying a foreign language will give you the unique opportunity of stepping 
outside the boundary of your everyday life. Experiences of other cultures and your 
personal development through the study of a foreign language will greatly shape your 
identity and heighten your self-awareness. (Mahu, 2012: 374) 
Teaching becomes the process of providing for the learner what a given learning 
theory regards as essential. For the conditioning theorists, the teacher must provide cues 
for a given response and reinforcement of that response. For the modeling theorist, the 
teacher must provide a model to be observed and imitated. For the cognitive theorist, the 
teacher must provide a cognitive structure or the stimuli that will produce one (Gage, 
1972: 19). From B. F Skinner’s vantage point “Teaching is simply the arrangement of 
contingencies of reinforcement” (Skinner, 1968: 5). 
Teachers and teaching styles are effected factors of students learning ability in the 
educational system. Teaching refers to the actions of a real live teacher designed to 
impart learning to the student. The learning method has shifted to student-oriented 
learning creating many styles of teacher, and teaching for developing teachers and 
student’s skill in lifelong learning. The way teachers teach should match the way students 
learn. The concern of teachers should be the students’ style of learning. Teachers can then 
adapt their teaching styles to suit the learning styles of students. 
Teacher is a model in teaching and learning activity. Teacher delivers her or his 
knowledge for students by using different styles. Teaching styles are important thing for 
teachers to make their students interest with the subject matter which they explain, 
because the students comprehension based on way teacher teach to the students. 
Especially for elementary school students, most of them still need more basic knowledge 
for learning English as foreign language. In their mind set English is difficult subject 
matter because English is not their mother tongue. Therefore they need teacher whom has 
teaching style to make them interest, easy and understand about English subject. 
According to Butler (1984: 2), all teachers have a personal learning style which 
limits their vision of other possibilities in the classroom and their understanding of 
different types of students, and also restricts their choice and interpretation of teaching 
techniques. Furthermore, the concept of teaching style can help us to understand the 
person as a teacher acting as an "instrument of thought" who actually shapes the reality of 
the classroom. 
Teaching style is defined as a collection of distinctive behaviors which place 
“mediation demands” upon the mind qualities of both the learner and the teacher (Butler, 
1984). The four teaching styles outlined by Butler (1984: 2) correspond to the four 
learning styles; Concrete Sequential, Abstract Sequential, Abstract Random, and 
Concrete Random. The dominant styles of teachers can be identified by their attitudes 
and behaviors toward the learner, the curriculum, the classroom, and the educational 
process in general. 
First, teachers must learn to honor their own individual learning styles. Second, 
teachers must attempt to facilitate the true ability of the learner. Not to do so has serious 
implications. To purposefully cause mental distress by presenting materials in ways that 
they (learners) cannot truly fashion and handle, is indeed a moral issue (Hilgersom-Volk 
1987: 4). 
The important of teaching styles are effected factors of student learning ability in 
the educational system. Teaching refers to the actions of a real live teacher designed to 
impart learning to the students. The learning method has shifted to student-oriented 
learning creating many styles of teacher and teaching for developing teachers and 
student’s skill in lifelong learning. The way teachers teach should match the way students 
learn. The concern of teachers should be the students' style of learning. Teachers can then 
adapt their teaching styles to suit the learning styles of students. The heterogeneous mix 
of student learning styles are divided to the group learning style so that teachers can best 
adapt their teaching style and materials to suit the students' group learning style. Any 
study on learning styles could be extended by examining the impact on student’s 
performance relative to the teacher’s style of teaching. One may also wish to examine the 
relationships between learning styles and personality traits to better understand the 
characteristics of students, which dictate their learning styles. Students may adopt 
different learning strategies for different subjects or in different learning environments. 
How students react to the varying situations depends on the make-up of the students, that 
is, their personality traits. A personalized education is needed to match the learning 
environment with the learners' learning styles (James Poon Teng Fatt 2000). 
Since 1990s many SIT (Sekolah Islam Terpadu) grow in Indonesia. By amend 
SIT in Indonesia, it shows that SIT is able to compete with another school. Today, SIT is 
still rare in Indonesia. Although still rare but the existence of SIT start to be favorite 
school for parent who wants get religion values for their children. The parent reasons 
wants to join their children in SIT because in this era religion values are less of attention 
by children. Therefore the basic knowledge about religion values is important thing for 
children. There are many kind of SIT in Indonesia start from TKIT, SDIT, SMPIT and 
SMAIT. One kind of SIT in Indonesia which use by researcher to research is SDIT 
(Sekolah Dasar Islam Terpadu). 
SDIT is school which is implementing concept between Islam education base on 
Al-Qur’an and As Sunnah. SDIT is integrated between general education and Islamic 
education. The education system in SDIT is full day school. It is make students more 
focus in their learning and their activities at school. The purpose of SDIT is to create 
student who have Intellectual Quotient, Emotional Quotient and Spiritual Quotient. By 
the purpose, SDIT will produce young moslem generation who has knowledge, wide 
insight and have benefit for society. 
SDIT Abu Ja’far is located on Karanganyar regency, exactly at Mojogedang 
subdistrict. In Mojogedang subdistrict there is only one SDIT, it is SDIT Abu Ja’far. 
SDIT Abu Ja’far was found on 2007. It is a new school in Mojogedang subdistrict. This 
school is beneath responsibility by Dinas Karanganyar (DIKPORA). SDIT Abu Ja’far has 
been graduated the students four times. To be student in SDIT Abu Ja’far there is no 
academic requisite. SDIT Abu Ja’far use non-academic requisite. They select student 
candidate based on age. If student candidate age is seven years old, he or she will 
acceptance to be student of SDIT Abu Ja’far. This system is held based on ordinance 
government Karanganyar regency. 
Curriculum is important thing for every school to implement the learning 
program. By using curriculum, every school able to develop the learning program to 
produce good learning for students. Curriculum which used by SDIT Abu Ja’far is KTSP. 
For one semester ago SDIT Abu Ja’far use 2013 curriculum but after 2013 curriculum 
pull back by our education minister this school come back to KTSP. SDIT Abu Ja’far use 
KTSP as effective curriculum for teaching and learning process. Despite using KTSP, the 
first until third grade students still use tematik on teaching and learning process but fourth 
until sixth grade students on teaching and learning process based on the subject matter. 
SDIT Abu Ja’far has superiority compared with the other SDIT. It is on tahfidz. 
Tahfidz to be superiority in SDIT Abu Ja’far because from first grade until sixth grade 
students get tahfidz as obligatory subject matter every day. SDIT Abu Ja’far student is 
minimally obligatory memories 2 juz. Beside tahfidz SDIT Abu Ja’far students were to be 
winner on sains olympiad at regency level and as 2 and 3 winner at subdistrict level but 
not at province level yet. 
Based on the fact above, the researcher wants to describe the teaching style of 
teacher in reading skill. The researcher wants to know the type of teaching style which 
used by English teacher. Based on the explanation above, the researcher chooses the topic 
for this thesis entitle “DESCRIPTIVE STUDY OF TEACHING STYLE OF 
READING SKILL AT SDIT ABU JA’FAR IN THE ACADEMIC YEAR OF 
2015/2016.” 
B. Identification of Study 
Based on the background above, some problem which can be identified are: 
1. How is the process of teaching reading skill in the class? 
2. How is student in learning reading skill in the class? 
3. What is teaching style of reading skill? 
C. Limitation of Study 
The limitation of this research is to describe the teaching style of teacher in 
reading skill at SDIT Abu Ja’far in the academic year of 2015/2016. 
D. Problem Statement 
What is teaching style of teacher in reading skill at SDIT Abu Ja’far in the academic year 
of 2015/2016? 
E. Objective of Study 
To find out the teaching style of teacher in reading skill at SDIT Abu Ja’far in the 
academic year of 2015/2016. 
F. Benefit of Study 
1. Theoretical benefit: 
 
a. This research is also expected to give profitable description for any further                  
researcher who wants to study the same case. 
b. This research becomes helpful information and useful reference to the next study. 
2. Practical benefit: 
a. This research expected can give idea for teacher to design English lesson more 
interesting. 
b. This research expected can help teacher to suitable teaching style with learning 
style. 
c. This research expected can help teacher to create good quality teaching-learning 
activity. 
 
G. Definition of Key Terms 
1. Teaching 
Teaching is simply the arrangement of contingencies of reinforcement (Skinner, 
1968: 5). 
2. Teaching style 
Teaching style may be defined more precisely as “a teacher’s personal behaviors and 
media used to transmit data to or receive it from the learner” (Kaplan & Kies, 1995: 
29). 
3. Reading 
Reading is a skill of great importance to student because it provides him to access to 
great quantity of further experience of the language and gives him a window into the 
normal means of continuing his personal education (Striven, 1997: 26). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER II 
REVIEW OF RELATED THEORIES 
This chapter consists of three sections: first is about teaching, second is about teaching 
style, and third about reading skill. In this research, the teaching style theory that used by the 
researcher is from Anthony F. Grasha. 
A. Teaching 
1. Definition of Teaching 
English language teaching is a common challenge for many teachers everywhere 
in the world. Language is used generally in a particular content or situation and the 
full meaning is known only when the situation is known. Language relies much on 
situations and other linguistic devices for signaling meaning. (Ediger, 2003: 1) 
Language teaching is a common phenomenon in every school across the globe. 
The English language, a powerful medium of communication all over the world, is in 
the school curriculum everywhere. Its teaching and learning need to be taken care of 
both by the teachers and the students in order to achieve the objective of language 
teaching and learning. English language teaching is a challenge for many teachers 
everywhere in the world. Language is used generally in a particular content and 
situation and the full meaning is known only when the situation is known. Language 
relies much on situations and other linguistic devices for signaling meaning. (Ediger, 
2003: 10) 
Teaching is considered as an art which encompasses not only the good classroom 
setting and lengthy and tidy discussion but it is consisted of all those situations in 
which the educator comes into contact with the students anywhere across the world. 
All the spheres of education is generally concerned with learning; the process of 
modification of the behavior of an individual through experience. No teaching can be 
possible without the essence of learning on the part of the disciples or pupils. In other 
words, we can say that teaching and learning are inter-related and inseparable. It is 
believed by educators that student teaching is one of the most important aspects of the 
professional preparation of teachers. Those responsible for designing the student-
teaching program must remember that the experiences of the student teacher should 
be a series of activities as nearly like the real teaching situation as possible. (Sharma, 
2011: 14) 
The general aim of language teaching is to equip the students with the knowledge 
and skills required for effective communication in the foreign language (Huebener, 
1960: 3). 
Teacher-centered model views the teacher as active and the student as 
fundamentally passive. The teacher is responsible for transmitting all of the 
information to the students. The teacher talks; the students listen and absorb (or take a 
nap). 
Student-centered model, both student and teacher are active participants who 
share responsibility for the student’s learning. Instructor and students work together 
to identify how students expect to use the language.  The instructor models language 
use, and students then use the language themselves in practice activities that simulate 
real communication situations. The active, joint engagement of students and teacher 
leads to a dynamic classroom environment in which teaching and learning become 
rewarding and enjoyable. Differences between teacher centered and learner centered 
instruction. (Hammandou, 1993: 76-104) 
 
Teacher Centered:  
a. Focus is on instructor 
b. Focus is on language forms and structures (what the instructor knows about the 
language 
c. Instructor talks; students listen 
d. Students work alone 
e. Instructor monitors and corrects every student utterance 
f. Instructor answers students’ questions about language 
g. Instructor chooses topics 
h. Instructor evaluates student learning 
i. Classroom is quiet 
Learner Centered: 
a. Focus is on both students and instructor 
b. Focus is on language use in typical situations (how students will use the 
language) 
c. Instructor models; students interact with instructor and one another 
d. Students work in pairs, in groups, or alone depending on the purpose of the 
activity 
e. Students talk without constant instructor monitoring; instructor provides 
feedback/correction when questions arise 
f. Students answer each other’s questions, using instructor as an information 
resource 
g. Students have some choice of topics 
h. Students evaluate their own learning; instructor also evaluates classroom is 
often noisy and busy. 
 
Teaching is defined as “a process of giving instruction of knowledge, skill, 
subject, etc.” (Oxford Advanced Learner’s Dictionary, 1995: 1225) Meanwhile 
teaching is showing or helping someone to do something, giving instruction, guiding 
in studying something, providing with knowledge causing know or understand 
(Brown, 1994: 7). 
Teaching is a universal human experience: parents teach their children; brothers 
and sisters teach each other; friends teach friends; employers teach employees; and 
colleagues teach each other. These examples of teaching usually involve a few 
students at the most and occur in the setting where the learning is used. For example, 
young children learn about collecting water with their mother at a stream or well, or a 
child learns a new game from a group of friends in a playground (Accociate Degree 
in Education, 2012: 12). 
Classroom teaching is a special instance of teaching. First, the group is large and 
diverse, which creates management challenges for the teacher. Second, learning takes 
place in an unnatural environment, which may create motivation and attention 
problems for students. People who have not been responsible for teaching in a 
classroom have difficulty appreciating the complexity of the work. The purpose of 
this unit is to introduce you, as a prospective teacher, to the complex environment in 
school classrooms (Accociate Degree in Education, 2012: 12). 
Table 1.1. The Role of The Teacher 
No. Condition of Learning Principles of Teaching 
1. The learners feel a need to 
learn. 
a. The teacher exposes students to new 
possibilities of self-fulfillment. 
b. The teacher helps each student clarify 
his own aspirations for improved 
behavior. 
c. The teacher helps each student diagnose 
the gap between his aspiration and his 
present/level of performance. 
d. The teacher helps the students identify 
the life problems they experience 
because of the gaps in their personal 
equipment. 
2. The learning environment is 
characterized by physical 
comfort, mutual trust and 
respect, mutual helpfulness, 
freedom of expression, and 
acceptance of differences. 
a. The teacher provides physical 
conditions that are comfortable (as to 
seating, smoking, temperature, 
ventilation, lighting, decoration) and 
conducive to interaction (preferably, no 
person sitting behind another person). 
b. The teacher accepts each student as a 
person of worth and respects his 
feelings and ideas. 
c. The teacher seeks to build relationships 
of mutual trust and helpfulness among 
the students by encouraging cooperative 
activities and refraining from inducing 
competitiveness and judgmentalness. 
d.   The teacher exposes his own feelings 
and contributes his resources as a 
colearner in the spirit of mutual inquiry. 
3. The learners perceive the goals 
of a learning experience to be 
their goals. 
a. The teacher involves the students in a 
mutual process of formulating learning 
objectives in which the needs of the 
students, of the institution, of the 
teacher, of the subject matter, and of the 
society are taken into account. 
6. The learners accept a share of 
the responsibility for planning 
and operating a learning 
experience, and therefore have 
a. The teacher shares his thinking about 
options available in the designing of 
learning experiences and the selection 
of materials and methods and involves 
a feeling of commitment toward 
it. 
the students in deciding among these 
options jointly. 
7. The learners participate actively 
in the learning process. 
a. The teacher helps the students to 
organize themselves (project groups, 
learning-teaching teams, independent 
study, etc.) to share responsibility in the 
process of mutual inquiry. 
8. The learning process is related 
to and makes use of the 
experience of the learners. 
a. The teacher helps the students exploit 
their own experiences as resources for 
learning through the use of such 
techniques as discussion, role playing, 
case method, etc. 
b. The teacher gears the presentation of his 
own resources to the levels of 
experience of his particular students. 
c. The teacher helps the students to apply 
new learning to their experience, and 
thus to make the learning more 
meaningful and integrated. 
9. The learners have a sense of 
progress toward their goal. 
a. The teacher involves the students in 
developing mutually acceptable criteria 
and methods for measuring progress 
toward the learning objectives. 
b. The teacher helps the students develop 
and apply procedures for self-evaluation 
according to these criteria. 
   (Knowles, 1980: 57-58) 
2. Review on Teaching Learning Process 
a. Teaching 
According to Hornby, teaching means giving the instruction to (a person): 
give a person (knowledge skill, etc). According to Stern, cited by Johnson, 
English language teaching is defined broadly as creating situations that promote 
second language use and learning. It involves organizing learning environment, 
language use and language learning activities that are intended to facilitate 
students’ language development. Based on the definition above it can be 
concluded that teaching is facilitating and giving instructions learning, facilitating 
learner to learn. 
b. Learning 
Learning is a process acquire knowledge, develop skills, improve the behavior 
and strengthen the personality (Suryono and Hariyanto 2011: 9) burton on his 
book “the Guidance of Learning Activities” formulate the understanding of 
learning as a change in individuals’ behavior due to the interaction between the 
individual to other individuals so that they are able to interact with their 
environment (Anurahman, 2010: 35). 
“Learning is a relatively permanent change in behavioral tendency and is the 
result of reinforced practice” (Kimble and Garmezy in Brown (1980: 7). Robert M. 
Gagne as cited by Kardimin (2013: 31) states that “learning is change in human 
disposition or capacity, which persists over a period time, and which is not simply 
ascribable to process a growth”. Based on the definition above, it can be concluded 
that learning is activity to gain the knowledge that causes the change in individual 
behavior. 
3. Teaching - Learning Process 
Teaching and learning are two kind activities that cannot be separated. In every 
teaching activity, learning activity occurs inside. According Sutisna (2005: 6), 
teaching-learning process is a process of interaction between teacher and learners in 
the educational situation to achieve a certain goal. Interaction between teacher and 
learner s is a key condition for the implementation of the learning process. User states 
that the teaching learning “is not just delivering the message in the form of learning 
materials, but the planting of attitudes and values on learners (Muhammmad and 
Sulistyorini, 2012: 27). The process of teaching-learning has a meaning and broader 
sense than teaching. In that process implied an activity inseparable unity between 
learners who learn and teachers who teach. Those two activities support each other. 
Sardiman (2012: 14) states that teaching-learning process will always be an 
interaction between two human elements, namely learners as those who learn and the 
teacher as those who teach, with learners as the primarily subject. The learning 
process must grow and involve from the child’s own self, in other words, children 
must actively learn while teachers act as mentors. 
4. Component of Teaching and Learning Process 
There are many interrelated components involved in teaching and learning 
process. It means when one of them is missing then the process will not run smoothly, 
even will not run at all. 
The ongoing learning process can’t be separated from the components that are 
inside. According to Moedjiono and Dimyati (1993: 23) components of teaching and 
learning process are student, teacher, learning objective, material, method, media, and 
evaluation. 
a. Student 
Someone with all the potential that is in him to always be developed both through 
the learning process and when he interacts with everything. 
b. Teacher 
Someone who plays the important role in teaching learning process with 
participate fully in conducting education. 
c. Learning objective 
Design which focuses on the achievement that will be gained by students after 
going through the learning process. 
d. Material 
Knowledge, skills, and attitudes which must mastered by students in order to fulfill 
the established competency standards. 
e. Method 
The way that teacher use in interaction or relationship with students in the course 
of learning. 
f. Media 
Set of tools which used by teacher as source of learning in delivering material to 
the students. 
g. Evaluation 
Activity assessment and student learning progress which done periodically in the 
form of examination, practice result, daily duty or observation by teacher. 
 
B. Teaching Style 
All teachers have a personal learning style which limits their vision of other 
possibilities in the classroom and their understanding of different types of students, and 
also restricts their choice and interpretation of teaching techniques. Furthermore, the 
concept of teaching style can help us to understand the person as a teacher acting as an 
“instrument of thought” who actually shapes the reality of the classroom (Yamagishi, 
1990: 11). 
Heimlich (1990: 40) asserted that teaching style “includes the implementation of 
philosophy; it contains evidence of beliefs about, values related to, and attitudes toward 
all the elements of the teaching-learning exchange”. Heimlich and Norland (2002: 17) 
defined teaching style as a quality that is constant regardless of changing settings or 
content. For them, “style is not method but something larger that relates to the entire 
teaching-learning exchange”. They defined this broader exchange as the elements of 
teacher, learner, group or learning community, content, and environment or learning 
culture present in any educational situation. 
Teaching style reflects an individual’s beliefs and values about the nature of the 
teaching and learning and the purpose of education. Therefore, any style the teacher 
employs will be manifested as “a range of behaviors in which the teacher can operate 
comfortably according to a certain value system” (Conti, 1989: 4). 
  
1. Definition of Teaching Style 
Researchers have attempted to design inventories to gauge teaching styles, but to 
date “little is known about teachers’ use and perception of various teaching styles” 
(Kulinna & Cothran, 2003: 1). The term “teaching style” refers to a teacher’s personal 
behaviors and media used to transmit data to or receive it from the learner (Kaplan 
and Kies, 1995: 29). 
Teaching style is defined as a collection of distinctive behaviors which place 
“mediation demands” upon the mind qualities of both the learner and the teacher. The 
dominant styles of teachers can be identified by their attitudes and behaviors toward 
the learner, the curriculum, the classroom, and the educational process in general 
(Yamagishi, 1990: 11). 
Mohanna, Chambers, and Wall (2006: 145) designed a tool to raise the awareness 
of novice teachers about their teaching style: the Six Staffordshire Teaching Styles 
Questionnaire. These styles are the following: 
a. The all-round flexible and adaptable teacher 
b. The sensitive student-centered teacher 
c. The official formal curriculum teacher 
d. The straight facts, no-nonsense teacher 
e. The big conference teacher 
f. The one-off teacher 
Mohanna defined the all-round flexible teacher as one who “can use lots of 
different skills effectively, can teach both peers and juniors, and is very aware of the 
way that the whole environment affects both teachers and learners” (Mohanna, 
Chambers, & Wall, 2008: 23). Teaching style may be defined more precisely as “a 
teacher’s personal behaviors and media used to transmit data to or receive it from the 
learner” (Kaplan & Kies, 1995: 29). 
The idea of teaching style is quite different from the method of instruction used 
by a teacher. It refers to a classroom mode, a pervasive way of approaching the 
learners that might be consistent with several methods of teaching. Two teachers may 
both use lectures, small group discussions, and audiovisual devices, and still differ 
identifiably from each other. To make this point clear, several styles of teaching are 
briefly identified (Fischer and Fischer, 1979: 251). 
a. The Task-Oriented 
These teachers prescribe the materials to be learned and demand specific 
performance on the part of the students. Learning to be accomplished may be 
specified on an individual basis, and an explicit system of accounting keeps track 
of how well each student meets the stated expectations. 
b. The Cooperative Planner 
These teachers plan the means and ends of instruction with student cooperation. 
They are still “in charge” of the learning process, but with their adult experience 
and professional background, they guide the students’ learning. Opinions of the 
learners are not only listened to, but are respected. These teachers encourage and 
support student participation at all levels. 
c. The Child Centered 
This teacher provides a structure for students to pursue whatever they want to do 
or whatever interests them. The genuinely emergent curriculum would fit this 
style, for preplanning by the teacher always takes a back seat to the interest and 
curiosity of the child. This style is not only extremely rare, it is almost impossible 
to imagine in its pure form because the classroom, with its adult-child ratio and 
adult-responsible environment, automatically encourages some interests and 
discourages others. 
d. The Subject Centered 
These teachers focus on organized content to the near exclusion of the learner. By 
“covering the subject” they satisfy their consciences even if little learning takes 
place. 
e. The Learning Centered 
These teachers have equal concern for the students and for the curricular 
objectives, the materials to be learned. They reject the over-emphasis of both the 
“child-centered” and “subject-centered” styles, and instead help students, whatever 
their abilities or disabilities, develop toward substantive goals as well as in their 
autonomy in learning. 
f. The Emotionally Exciting and Its Counterpart 
These teachers show their own intensive emotional involvement in teaching. They 
enter the teaching-learning process with zeal and usually produce a classroom 
atmosphere of excitement and high emotion. Their counterparts conduct 
classrooms subdued in emotional tone, where rational processes predominate, and 
the learning is dispassionate though just as significant and meaningful as in the 
classrooms of the emotionally more involved teachers. 
 
2. General Principles of Teaching Style 
Teaching is a process which must be built on the knowledge possessed by the 
student. The teacher must proceed from ideas understood by the student because the 
latter only potentially knows that which he is trying to learn. In other words, the 
student is in a state of potency to the ideas presented in a given lesson. (Spangler, 
1998: 4) 
Science teaching requires attention to both the content of the course and the 
process of moving students from their initial state of knowledge and understanding to 
the desired level. In fact, teaching is part of a whole that comprises the teacher, the 
learner, the disciplinary content, the teaching/learning process, and the evaluation of 
both the teacher and the learner. Undergraduate students value good teaching, and 
many of those who switch from a science major to another field cite poor teaching as 
an important factor in their decision. (Mishra, 2007: 1) 
Studies of teaching and learning have led to classification of teaching styles into 
three general categories: discipline-centered, instructor-centered, and student-
centered. (Mishra, 2007: 2) 
a. Discipline-centered teaching, the course has a fixed structure. The needs, 
concerns, and requirements of teacher and student are not considered because the 
course is driven by and depends mainly on the disciplinary content that must be 
presented. 
b. Instructor-centered teaching, the teacher acts as a model of the educated person. 
He or she is regarded as the authoritative expert, the main source of knowledge, 
and the focal point of all activity. The student is the passive recipient of the 
information already acquired by the teacher. The teacher selects from the 
discipline the information to be taught, studied, and learned. 
c. Student-centered teaching focuses on the student and, in particular, on the 
cognitive development of the student. The teacher’s goal is to help students grasp 
the development of the knowledge as a process rather than a product. Student-
centered teaching combines an understanding of the way that humans process 
information with other factors that affect learning such as attitudes, values, 
beliefs, and motivation. 
 
3. Specific Methods of Teaching Style 
According to Mishra (2007: 11) there are several specific methods of teaching 
style, they are: 
a. Oral Presentation 
Evidence from a number of disciplines suggests that oral presentations to large 
groups of passive students contribute very little to real learning. 
b. Demonstrations 
Demonstrations can be very effective for illustrating concept in class, but can 
result in passive learning without careful attention to engaging students. 
c. Group Discussion 
Small Group Discussion sections often are used in large-enrolment courses to 
complement the lectures. In any case, discussion sessions are more productive 
when students are expected to prepare in advance. Focused discussion is an 
effective way for many students to develop their conceptual frameworks and to 
learn problem-solving skill as they try out their own ideas on other students and 
the instructor. 
d. Collaborative Learning 
Collaborative Learning is “an umbrella term for a variety of educational 
approaches involving joint intellectual effort by students, or students and teachers 
together.” Cooperative learning, a form of collaborative learning, is an 
instructional technique in which students work in groups to achieve a common 
goal, to which they each contribute in individually accountable ways. 
e. Laboratory Works 
It is hard to imagine learning to do science, or learning about science, without 
doing laboratory or field work. Laboratories are wonderful settings for teaching 
and learning science. They provide students with opportunities to think about, 
discuss, and solve real problems. 
 
4. Kinds of Teaching Style 
Mosston and Ashworth’s (1990: 6) identified 11 styles on Spectrum of Teaching 
Styles model based on the roles that teachers and learners assume in making specific 
clusters of decisions. Styles A-E are used when learning objectives lean more toward 
“reproduction” or replication of previous knowledge; these are identified as the 
Command, Practice, Reciprocal, Self-Check, and Inclusion styles, respectively. Styles 
F-K are used when learning objectives need to exhibit “production” or creation of 
new knowledge; these styles include the Guided Discovery, Convergent Discovery, 
Divergent Production, Learner-Designed Individual Program, Learner-Initiated, and 
Self-Teaching styles, respectively. 
One of the most common teaching style theories is from Anthony F. Grasha 
which assesses five teaching styles: expert, formal authority, personal model, 
facilitator, and delegator. 
Grasha (1994: 143) divide teaching styles to be five types. The types, description, 
advantages and disadvantages are in the table below. 
 Table 1.2. List of Teaching Style 
No. Style Description Advantage Disadvantage 
1. Expert Possesses knowledge and 
expertise that students 
need. Strives to maintain 
status as an expert among 
students by displaying 
detailed knowledge and 
by challenging students to 
enhance their competence. 
Concerned with 
transmitting in formation 
and ensuring that students 
are well prepared. 
The 
information, 
knowledge, 
and skills 
such 
individuals 
possess. 
If overused, the 
display of 
knowledge can 
be intimidating 
to 
inexperienced 
students. May 
not always 
show the 
underlying 
thought 
processes that 
produced 
answers. 
2. Formal 
authority 
Possesses status among 
students because of 
knowledge and role as a 
faculty member. 
Concerned with providing 
positive and negative 
feedback, establishing 
learning goals, 
expectations, and rules of 
conduct for students. 
Concerned with the 
“correct, acceptable, and 
standard ways to do 
things.” 
The focus on 
clear 
expectations 
and 
acceptable 
ways of 
doing things. 
A strong 
investment in 
this style can 
lead to rigid, 
standardized 
ways of 
managing 
students and 
their concerns. 
3. Personal model Believes in “teaching by 
personal example” and 
establishes a prototype for 
how to think and behave. 
Oversees, guides, and 
directs by showing how to 
do things, and 
encouraging students to 
observe and then to 
emulate the instructor's 
approach. 
The “hands 
on” nature of 
the approach. 
An emphasis 
on direct 
observation 
and 
following a 
role model. 
Some teachers 
may believe 
their approach 
is “the best 
way,” leading 
some students 
to feel 
inadequate if 
they cannot 
live up to such 
expectations 
and standards. 
4. Facilitator Emphasizes the personal The personal Style is often 
nature of teacher student 
interactions. Guides 
students by asking 
questions, exploring 
options, suggesting 
alternatives, and 
encouraging them to 
develop criteria to make 
informed choices. Overall 
goal is to develop in 
students the capacity for 
independent action and 
responsibility. Works 
with students on projects 
in a consultative fashion 
and provides much 
support and 
encouragement. 
flexibility, 
the focus on 
students’ 
needs and 
goals, and the 
willing ness 
to explore 
options and 
alternative 
courses of 
action to 
achieve them. 
time 
consuming and 
can be 
ineffective 
when a more 
direct approach 
is needed. Can 
make students 
uncomfortable 
if it is not used 
in a positive 
and affirming 
manner. 
5. Delegator Concerned with 
developing students’ 
capacity to function 
autonomously. Students 
work independently on 
projects or as part of 
autonomous teams. The 
teacher is available at the 
request of students as a 
resource person. 
Contributes 
to students 
perceiving 
themselves as 
independent 
learners. 
May misread 
students’ 
readiness for 
independent 
work. Some 
students may 
become 
anxious when 
given 
autonomy. 
 
C. Reading 
1. Definition of Reading 
Reading is a skill that every student needs. As teachers, we work to improve our 
students’ reading skills during the year. Here are three principles to aid you as you try 
to help your students become better readers. 
Heilman (1981: 182) states that reading is complex process in requiring not only 
the ability to recognize words, but also the ability to comprehend and evaluate the 
meaning of written text. According to striven (1997: 26), reading is a skill of great 
importance to student because it provides him to access to great quantity of further 
experience of the language and gives him a window into the normal means of 
continuing his personal education. 
Nunan (1989: 33) says that reading is decoding process of written symbols, 
working from smaller units (individual letters) to larger ones (words, clauses, and 
sentences). Furthermore, Brown (2003: 189) defines reading as a process of 
negotiating meaning; the readers brings to the text a set of schemata for 
understanding it, and in take is the product of the interaction. According to Carrell 
and Eisterhold in Fauziati (2010: 32), reading is an interactive process between the 
reader’s background knowledge and text. 
Based on the definition above, reading is a process of interaction between reader 
and text to get information and respond to message from the text. Reading will be 
meaningful if the text from the writer contains information based on their background 
of knowledge and experience, into the reader can predict, check, and ask oneself 
question. 
 
2. Teaching Reading 
When we think of teaching reading, we often concentrate on the actual act of 
reading. How long will it take students to read the assignment and how well are they 
comprehended what they read. This is what goes on during the reading process. But 
informed teachers think beyond during stage to set their students up for success. They 
put together reading lessons in three parts so as to focus on pre-, during-, and post 
reading activities. 
a) Pre-reading Activities 
Develop pre-reading activities to prepare your students for the 
reading process. This sounds like a basic idea but, in fact, this is the step 
that is most commonly skipped by teachers even though research has 
shown that it has the most positive effect on comprehension. Before your 
students begin reading, introduce some schema-building activities. 
Schema means the framework or context of knowledge that a person 
brings to a new idea or experience. 
For example, if you have grown up in a cold climate, you probably have a 
very different understanding of snow and winter than a person who was 
raised in a warm climate. Take some time at the beginning of the lesson to 
help students realize what they already know about the reading topic, 
especially if the subject matter is unfamiliar to students. Some pre-reading 
tasks include: 
 Discussion questions: You can also raise students’ awareness of 
what they are about to read by posing questions for them to discuss 
before reading. 
 Vocabulary: Depending on your views about vocabulary learning, 
you might want to preteach unfamiliar vocabulary words to 
students before beginning the reading.  
 Skimming: Ask students to preview the reading by skimming the 
text quickly, just reading headlines or the topic sentences of 
paragraphs. We can discuss with students when this type of 
previewing is especially useful. 
b) During Reading Activities 
While students are reading, you can also ask them to take part in 
during-reading activities. These might include keeping an important 
question in mind as they read. You can also ask students to re-read the text 
to find specific details or to underline or take notes as they read. The idea 
is get students to read actively and to engage with the text. Select a task 
that will require them to think as they read, not just skim over the words.  
c) Post-reading Activities 
After students have read the passage, you can engage them in 
postreading activities. Many reading textbooks make use of 
comprehension questions at this point. Although basic comprehension is 
important, in the postreading activities you should move students into 
critical thinking tasks. For example:  
 Ask students to analyze a text critically and evaluate it. 
 Ask students to consider in which lines of the text the author gives 
factual information, as opposed to just giving his or her own 
opinion. 
 Call on students to point out any particular signal words that 
indicate fact or opinion.  
Teaching reading is interactive process that goes on between the reader and the 
text, resulting in comprehension. The text presents letters, words, sentences, and 
paragraphs that encode meaning. The reader uses knowledge, skills, and strategies to 
determine what that meaning is in the teaching reading student must know meaning 
vocabulary, unlocking the pronunciation leads to the word’s meaning. Therefore the 
teacher should be skillful in motivation the student in learning by selecting and 
devising material, and choosing appropriate technique. In teaching reading class, 
there are three kinds of class organization. 
Nunan (1998: 153) states that three they are: (1) individual mode, (2) teacher-
center class, (3) the use of group work. First, individual mode is a mode where  the 
students work on his own during reading class and every student must understand the 
text for himself, nobody can help him. In addition, every student perhaps work on 
different text and they have responsibility for own progress by consulting with the 
teacher. Second, teacher-center class in which in the teacher controls the class where 
there is only one text to discuss. In this mode, the teacher sets task, check term, and 
does everything he can do to ensure that every students participate actively in process 
of making sense of the text. in this class, every student work at the same way and the 
same rate. In addition, the teacher can detect  the student’s difficulties that need more 
attention and the teacher can probe to find out why wrong number was given or 
whether a correct number was given for the right reason. third, using group work in 
reading class us usually very enthusiastic for the group task are challenging and 
promote discussion. 
 
 
 
3. General Concept of Teaching Reading 
Reading is an interactive process of constructing meaning and the following 
strategies will help the students in the reading-thinking process (Suttles, 2012) 
a) Before reading 
This process contain with achieving background knowledge (K-W-L) chart, 
investigating text structure, setting a purpose for reading, predicting, text content 
(Book Bits), and reviewing and clarifying vocabulary. 
b) During reading 
This process contains some elements like establishing the purpose for each part of 
the reading, self-monitoring, summarizing, confirming/rejecting predictions, 
identifying and clarifying key ideas (think about what’s read) and questions self. 
c) After reading 
After finishing read the text , some elements which could be done are assessing if 
the purpose for reading was met, paraphrasing important information, identifying 
the main idea and details making comparisons, connecting, drawing conclusions, 
summarizing (Book Bits) and analyzing (student make judgment and from 
opinions using explicit information from reading). 
 
4. The Principles of Teaching Reading 
The efforts of comprehending to student, there are some principles. According to 
Harmer (1998: 70) there are six principles behind the teaching of reading, they are: 
a) Reading is not passive skill 
Reading is an incredibly active occupation. To do successfully, we have to 
understand what the words mean, see the pictures words are painting, understand 
the arguments, and work out if we agree with them. If we do not these things - 
and if students do not do these things - then we only just scratch the surface of the 
text and we quickly forget it. 
b) Student need to be engaged with what they are reading 
As with everything else in lessons, students who are no engaged with the reading 
text – no actively interested in what they are doing- are less likely to benefit from 
it. When they are really fired up by the topic or the task, get much more from 
what is in front of them. 
c) Student should be encouraged to respond to the content of reading text, not just 
the language 
Of course, it is important to study reading text for the way they use language, the 
number of paragraphs they contain and how many times they use relative clauses. 
But the meaning, the message of the text, is as in some way. It is especially 
important that they should be allowed to express their fallings about the topic – 
thus provoking personal engagement with it and the language.  
d) Prediction is a major factor in reading 
When we read the text in our own language, we frequently have a good idea of 
the content before we actually read. Book covers give us a hint of what’s in the 
book, photographs and headlines hint and are about and reports look like reports 
before we end a single word. The moment we get this hint – the book cover, the 
headline, the word-processed page-our brain starts predicting what we are going 
to read. Expectations are set up and the active process of reading is ready to 
begin. Teacher should give students “hints” so that they can predict what’s 
coming too. It will make them better and more engaged readers. 
e) Match the text to the topic 
Once a decision has been taken about what reading text the student are going to 
read, we need to choose good reading tasks – the right kind of question, engaging 
and useful puzzles etc. he most interesting text can be undermined by asking 
boring and inappropriate questions, the most common place passage can be made 
really exciting with imagination and challenging task.  
f) Good teachers exploit reading text to the full 
Any reading text is full of sentence, words, ideas, description, etc. it doesn’t make 
sense just to get student to read it and then drop it to move on to something else. 
Good teachers integrate the reading into interesting class sequence; sing the topic 
for discussion and further tasks, using the language for study and later activation. 
 
D. The Review of Previous Study 
In this review researcher wants to present the previous study which deals with the 
object of research with researcher thesis. The first previous study related to this research 
is a thesis written by Lilik Sumarsih on 2014 from English Education Study Program 
Islamic Education and Teacher Training Faculty the State Islamic Institute of Surakarta. 
The title of her research is TEACHING STYLES IN GTO (GREAT TEACHER 
ONIZUKA). Basically the thesis has difference with researcher thesis entitle 
DESCRIPTIVE STUDY OF TEACHING STYLE AT SDIT ABU JA’FAR IN THE 
ACADEMIC YEAR OF 2015/2016 because the object of the research is different. Lilik 
Sumarsih use Great Teacher Orizuka, a Japan film as her object and the researcher use 
the real object from English teacher in SDIT Abu Ja’far. The similarity both of the thesis 
is the theory which use by Lilik Sumarsih and the researcher, they use theory from 
Anthony F. Grasha. 
The second previous study related to this research is a thesis by Ruchirat 
Patanathabutr on 2008 from Management Faculty of Khon Kaen University, Thailand. 
The title of his research is ATTITUDES TOWARD TEACHER STYLES AND 
TEACHING STYLES IN AN INTERNATIONAL BUSINESS MANAGEMENT 
PROGRAM: CASE STUDY COMPARISON. Basically the thesis has difference with 
researcher thesis entitle DESCRIPTIVE STUDY OF TEACHING STYLE AT SDIT 
ABU JA’FAR IN THE ACADEMIC YEAR OF 2015/2016 because the object of the 
research is different. Ruchirat Patanathabutr use college lecturer as object of his research 
and the researcher use elementary school teacher as object of her research. The similarity 
both of the thesis is same focusing on describing teaching styles. 
The journal international related to researcher thesis entitle DESCRIPTIVE 
STUDY OF TEACHING STYLE AT SDIT ABU JA’FAR IN THE ACADEMIC YEAR 
OF 2015/2016 is English Language Teaching; Vol. 5, No. 8; 2012 ISSN 1916-4742 E-
ISSN 1916-4750 Published by Canadian Center of Science and Education entitle 
IDENTIFYING TEACHING STYLE: THE CASE OF SAUDI COLLEGE ENGLISH 
LANGUAGE AND LITERATURE TEACHERS. Basically both of the researcher thesis 
and journal international are different, on this International journal the object of the 
research is Saudy college lecturer but in the researcher thesis the object of the research is 
elementary school teacher. The similarity both of International journal and the researcher 
thesis is same focusing on describing teaching styles. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
This chapter describes some important elements related to research methodology. There are 
research design, place and time of the research, source of data, technique of collecting data, 
technique of analyzing the data, and the trustworthiness of the data. 
A. Research Design 
Qualitative research uses a naturalistic approach that seeks to understand 
phenomena in context-specific settings, such as “real world setting (where) the researcher 
does not attempt to manipulate the phenomenon of interest” (Patton, 2001: 39). 
Qualitative research, broadly defined, means “any kind of research that produces findings 
not arrived at by means of statistical procedures or other means of quantification” 
(Strauss and Corbin, 1990: 17) and instead, the kind of research that produces findings 
arrived from real-world settings where the “phenomenon of interest unfold naturally” 
(Patton, 2001: 39). 
Qualitative analysis results in a different type of knowledge than does quantitative 
inquiry because one party argues from the underlying philosophical nature of each 
paradigm, enjoying detailed interviewing and the other focuses on the apparent 
compatibility of the research methods, “enjoying the rewards of both numbers and 
words” (Glesne & Peshkin, 1992: 8). This means such methods like interviews and 
observations are dominant in the naturalist (interpretive) paradigm and supplementary in 
the positive paradigm, where the use of survey serves in opposite order. 
In this research the researcher uses descriptive method in the collection and 
analysis of the data. Stephen Issac and William Michel (1974: 46) say a research using 
descriptive method is aimed at describing systematically the facts and the characteristics 
of a given population of area of interest factually and accurately.  
Kothari (2004: 3) says descriptive research includes surveys and fact-finding 
enquiries of different kinds. He also reveals that the main characteristic of this method is 
that the researcher has no control over the variables; he can only report what has 
happened or what is happening. The main purpose of descriptive research is to gain 
information about the status of symptoms during the research (Ary, Jacobs & Razavieh, 
1982: 415). 
 
B. Setting of The Research 
a. Place 
This research is carried out in SDIT Abu Ja’far. SDIT Abu Ja’far is located on 
Karanganyar regency, exactly at Mojogedang subdistrict. There are six grades in 
SDIT Abu Ja’far. First grade consist of two classes, second grade consist of two 
classes, third grade consist of three classes, fourth grade consist of two classes, fifth 
grade consist of two classes and sixth grade consist of two classes. 
Learning activity in SDIT Abu Ja’far is divided be two kinds, first until third 
grade use tematik and fourth until sixth grade use learning base on subject matter. The 
learning activities in SDIT Abu Ja’far are started from 7 AM until 2 PM for Monday 
until Thursday. On Friday the learning activities started from 7 AM until 13.45 PM 
whereas on Saturday the learning activities started from 7 AM until 12.30 PM. There 
are some kinds of extra-curricular in SDIT Abu Ja’far such as rebana, swimming, 
badminton and pramuka. Pramuka is obligatory extra-curricular for fourth and fifth 
grade students in SDIT Abu Ja’far which held every Saturday afternoon. 
b. Time 
The researcher held this research from November 2015 until August 2016 to take 
the data from observation, interview, and questionnaire. 
 
C. Source of Data 
Source of data in qualitative research are words and events, for the additional data 
can be documents or others (Denzin, 1994: 112). The sources of data in this research are 
collected in the form of information about descriptive study of teaching styles at SDIT 
Abu Ja’far in the academic year of 2015/2016. The source of the data in this research 
included events, informants, and documents. 
1. Events 
The event is the learning process in the class where the researcher doing observation. 
In this research, the event was the process of teaching in reading skill at the sixth 
grade in SDIT Abu Ja’far in the academic year 2015/2016. 
2. Informant 
The informant is part of population where the researcher must take the sample from 
the informant to get the data. The informants were the English teacher and the 
students. First, the researcher took the English teacher Mrs. Utami Eka, S.Pd who 
handles the English lesson for first grade until sixth grade. Second, the researcher 
takes VI B students as the informant about the teaching-learning process in reading 
skill. 
3. Document 
The document is the previous event note in a form of writing, picture or other 
monumental works from a certain people. The documents are such as lesson plan, the 
syllabus, and textbook. 
 
D. Technique of Collecting Data 
1. Observation 
Observation is a fundamental and highly important method in all qualitative 
inquiry. It is used to discover complex interactions in natural social settings. Even in 
studies using in-depth interviews, observation plays an important role as the 
researcher notes the interviewer’s body language and affect in addition to her words. 
(Marshall, 2006: 99) 
To get the data the researcher do some activity when observation. First, the 
researcher visited to SDIT Abu Ja’far and met the headmaster and then asked the 
permission to do this research. After getting permission, the researcher met English 
teacher to discuss what would be done during the research. Second, the researcher has 
observed the teaching learning process in reading skill in the classroom. The 
researcher came into the classroom and observed the process of teaching learning in 
reading skill. 
2. Interview 
Qualitative researchers rely quite extensively on in-depth interviewing. (Kahn and 
Cannell, 1957: 149) describe interviewing as “a conversation with a purpose”. It may 
be the overall strategy or only one of several methods employed. 
Interviewing varies in terms of a priori structure and in the latitude the 
interviewee has in responding to questions. (Patton, 2002: 341–347) puts interviews 
into three general categories: the informal, conversational interview; the general 
interview guide approach; and the standardized, open-ended interview. To get the 
data the researcher do interview with teacher and students. 
 
 
3. Questionnaires 
Questionnaires typically entail several questions that have structured response 
categories; some open-ended questions may be also be included. The questions are 
examined (sometimes quite vigorously) for bias, sequence, clarity, and face-validity. 
Questionnaires are usually tested on small groups to determine their usefulness and, 
perhaps, reliability. (Marshall, 2006: 125) 
To get the data the researcher gives some questionnaire to the teacher. First; the 
researcher make questionnaire consist of 14 questions which appropriate with theory 
which the researcher used. Second; the researcher gives the questionnaire to the 
teacher. Third; the researcher asks the teacher to answer the questionnaire. After the 
teacher has done answer the questionnaire, the researcher can identify the teaching 
style of reading skill. 
 
E. Technique of Analyzing The Data 
Data analysis is a process of managing the sequenced of data, organized the data 
into a pole, category, and unit of basic explanation (Patton, 1980:268) in Safitri (2014). 
Further Bogdan and Taylor (1975:79) defines data analysis as a process which details an 
effort formally to find the theme and to formulate the work hypotheses as suggested by 
the data and as an effort to give a help the theme and the work hypotheses (Basrowi, 
2008:91). 
From the definition above, the conclusion is that the data analysis is a process to 
organize and to arrange the data into a structure, category, and unit of basic explanation 
so that it can be found the theme and can be formulated by the data. By principles, data 
analysis of qualitative research is done together with the process of data collecting. The 
technique of analysis which is used in the qualitative is by using technique of data 
analysis that suggested by Miles and Huberman (1992: 16). It is consists of four steps: 
data collection, data reduction, data display, and drawing conclusion. 
1. Data Collection 
The first step, the researcher collects the data from the English teacher and students at 
the sixth grade students of SDIT Abu Ja’far by using observation, interview and 
questionnaires. 
 
2. Data Reduction 
Reduction of data means process of choosing, centering attention, abstracting and 
transforming the hard data which is took from field of research. This process is run 
since the research happened, from the beginning of the research to the end of the 
research. In the process of data reduction, researcher has to find the real valid data. 
When the researcher knows the trustworthiness of the data still less, the data will be 
rechecked to other informant as the source of data. 
Reduction of data is aims to reduce, to shorten, and to reject which one is 
important to describe the teaching learning process in reading skill at the sixth grade 
students of SDIT Abu Ja’far in the academic year 2015/2016. 
3. Data Display 
In this step, the researcher wishes to present the correlation of organization 
information in qualitative research, the data taken are in the form of words. The data 
are presented in the narration of word by the researcher. All the data obtained from 
the observation, interview, and questionnaire. It is the way to collect the research data 
and it helps the researcher do the research. In the observation, the researcher will 
know about the teaching learning process in reading skill. From the interview, the 
researcher will know about the teaching style of teacher in reading skill and student’s 
opinion. 
4. Drawing Conclusion 
After describing the data, the researcher made analysis about the data. The 
researchers present the data from the teacher and the students from the teaching 
learning process in reading skill. After displaying data, the conclusion of the research 
can be taking. In this research, conclusion was draw continuously throughout the 
course of the study. The researcher was like to write up not only what she has seen 
each day but also her interpretation of those observation. The researcher took 
conclusion other presenting and analyzing. The researcher reports his or her research 
finding in detail that shown the new finding different with the other research. 
 
F. The Truthworthiness of The Data 
Triangulation facilitates validation of data through cross verification for more 
than two sources. It tests the consistency of findings obtained through different 
instruments and increase the chance to control, or at least assess, some of the threats or 
multiple causes influencing our result. Triangulation is not just about validation but about 
deepening and widening one’s understanding. It can be used to produce innovation in 
conceptual framing. It can lead to multi-perspective meta-interpretations. There are for 
basic types of triangulation: 
1. Data triangulation: involves time, space, and persons. 
2. Investigator triangulation: involves multiple researchers in an 
investigation. 
3. Theory triangulation: involves using more than one theoretical scheme in 
the interpretation of the phenomenon. 
4. Methodological triangulation: involves using more than one option to 
gather data, such as interviews, observations, questionnaires, and 
documents. 
To check the data or information from the research, the researcher use 
triangulation. Triangulation is typically a strategy (test) for improving the validity and 
reliability of research or evaluation of findings. Mathison (1988: 13) elaborates this by 
saying: 
Triangulation has risen an important methodological issue in naturalistic and 
qualitative approaches to evaluation (in order to) control bias and establishing 
valid propositions because traditional scientific techniques are incompatible with 
this alternate epistemology. 
 
Patton (1984) in Sutopo (2002:78) classify four types of triangulation technique 
namely: (1) data/source triangulation, in which the researcher uses some sources to 
collecting the data to make validation, (2)investigation triangulation, in which the 
validation of the data can be examined by some researcher, (3) methodological 
triangulation, in which the researcher can validate the data by using some technique in 
collecting the data, and (4) theoretical triangulation is used with more one theory to 
discuss related to the topic discussion. 
The triangulation used in this research is the methodological triangulation. In 
validating the data, the researcher compares the data that the researcher from observation, 
interview, and questionnaire. After observing the teaching learning process, the 
researcher does the crosschecking them to the data of interviews and questionnaire. 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
In this chapter, the researcher discusses the research finding and discussion. The research finding 
consists of the description of the data found. The research findings will discussed by presenting 
the data from observation, interview, and questionnaire. This chapter describe about the teaching 
style of the teacher in reading skill at SDIT Abu Ja’far in the academic year of 2015/2016. 
A. Research Finding 
1. The Process of Teaching Reading Skill at The Sixth Grade Students of SDIT 
Abu Ja’far in The Academic Year of 2015/2016. 
a. First Observation 
Date : Saturday, November, 28
th
 2015 
Place : VI B class 
Object : Mrs. Utami Eka (the English Teacher) 
 
On Saturday, November, 28
th
 the researcher meet Mrs. Utami Eka in SDIT Abu 
Ja’far doing interview. The researcher was asking to the teacher about the method and 
media in teaching reading skill. From the interview, the researcher knows that the 
method of teaching reading skill was game. The media which use in teaching reading 
skill was card. 
To get the data of the teaching style of the teacher in reading skill, the researcher 
observe the class when the subject is English focus in reading skill. The researcher 
will observe the sixth grade students of B class at SDIT Abu Ja’far in the academic 
year of 2015/2016. 
 
b. Second Observation 
Date : Saturday, December, 5
th
 2015 
Place : VI B class 
Object : Mrs. Utami Eka (the English Teacher) 
 
On Saturday, December, 5
th
 the researcher come to SDIT Abu Ja’far to observe 
the teaching learning process focusing in reading skill at the sixth grade students of B 
class in SDIT Abu Ja’far that were divided into three steps; those were opening, main 
activity, and closing. 
1) Opening 
The first was opening. The teacher entered in the classroom and opened 
the meeting by saying “assalamu’alaikum wr.wb” and great the students by 
saying “good morning class”. In the teaching learning process, the teacher use 
mix language but mostly using Indonesian language. The next activity, the teacher 
check student’s attendance list one by one. 
The teacher check the student’s attendance by call the student’s name one 
by one based on the student’s attendance list. From that activity, the teacher 
knows what and how many students present in the class and what and how many 
students absent from the class. 
2) Main activity 
This was the second step of teaching reading skill where there is 
interaction between teacher and students in the classroom. The teacher explains 
the materials by using media and method. Based on the classroom observation, to 
explain the material the teacher using two languages in teaching reading skill 
there are English and Indonesian. 
After made the lesson plan the teacher explain the material, the material is 
order and request. The teacher writes and drawing some sentences and picture 
about order and request in the whiteboard. In teaching reading skill, the teacher 
use media which related with the material. In the teaching reading skill in the 
classroom, the teacher use method which related with the material which will she 
explains in teaching reading skill. The teacher is using game. The name of game 
is “situation and solution”. First; teacher give each student card. The cards contain 
of situation and solution. Some students get cards contain of situation and the 
other get cards contain of solution. Second; this game is work in pair, the teacher 
order the student who get cards contain of situation to looking for other student 
who get cards contain of solution. After they have been meet their pair, the 
teacher order each pair to read loudly and translate their cards. If the student 
correct in suitable the card between situation and solution and translate the 
meaning, the teacher gives score and applause to them but if the student false in 
suitable the card between situation and solution the teacher give punishment. The 
punishment was the teacher order student to stand up several minutes in front of 
the class and looking for the other student who has correct pair to her or his card. 
This game is doing three times. The first time, the teacher was count until 10 for 
students to looking for their pair. The second time the teacher was count until 8 
for students to looking for their pair. Whereas, the third time the teacher was 
count until 5 for students to looking for their pair. 
3) Closing 
The last step was closing. Closing was started by reviewing material of 
that day, gave motivation to the students to study hard more, and gave homework 
to the students. The teacher says thanks and greeting to the students and saying 
hamdallah together. 
 
2. The Teaching Style of The Teacher in Reading Skill at SDIT Abu Ja’far in The 
Academic Year of 2015/2016 
To answer the problem statement, the researcher observes the process of teaching 
reading skill in the classroom. Beside it, the researcher also interviews the teacher and 
the students. 
The preparation of the teacher before teaching and learning process was the 
teacher made a lesson plan that was proper with the syllabus and curriculum. The 
lesson plan was just soft file the teacher did not print-out the lesson plan when she is 
teaching and learning process in the classroom. The lesson plan was print-out every 
semester. 
For the material based on classroom observation the teacher chose order and 
request. This material chooses by teacher for the students because order and request 
was the material in the syllabus for the second semester. The teacher took material 
from hand book and LKS (Lembar Kerja Siswa). The teacher selected and introduced 
the material to the students. 
The teacher said in the interview that she took and selected the material from hand 
book and LKS which proper with lesson plan and syllabus, because it was proper 
with standard competence and basic competence. Beside it, she also made a game to 
support her teaching reading. The result of classroom observation showed that teacher 
used English rarely. Teacher was combining between English and Indonesian 
language in teaching reading skill. The teacher hope that in process of teaching 
reading skill, students can read the text with right pronunciation and intonation. 
Based on the classroom observation result, commonly the teacher made 
preparation before teaching in the classroom. She was made the lesson plan, she 
consider the goals of teaching activity and state the goals into some basic competence 
which adapted from the curriculum. 
As stated by the teacher as follows; 
Interviewer : “Apa saja yang ibu siapkan sebelum mengajar 
           anak-anak dikelas?” 
Interviewee : “Sebelum saya mengajar, saya buat lesson plan dulu mbak. 
Saya membuat lesson plan berdasarkan silabus. Di dalam silabus 
tersebut ada beberapa kompetensi dasar dari kurikulum yang 
dijadikan indikator. Nah, indikator tersebutlah yang harus dicapai 
oleh anak-anak dalam pembelajaran bahasa inggris. Selain 
indikator, saya juga memperhatikan skill ………” (interview with 
teacher). 
From the statement above, the teacher prepares the lesson plan 
based on syllabus. In the syllabus there are some basic competences 
which must students achieve on learning English. Beside it, teacher also 
pay attention with the skill on the indicator which be achieved by the 
students. In this activity, the teacher focuses on reading skill. 
 
There are three main steps in conducting teaching reading skill. They are; 
opening, main activity and closing. From the classroom observation and interview, 
describe as the following explanation: 
 
 
1. Opening 
This was the first step of teaching reading skill in the classroom. The 
teacher opens the meeting by greeting the students, check their condition, and 
check the student’s attendance list. The goal is to check the student’s readiness 
before teacher gives material to them. Then, the teacher gives the material “order 
and request” for students. Before explain the material, the teacher explains the 
goal which must achieved by the students. 
 
Interviewer : “Pada saat apa ibu memberi tahu tujuan dari 
pembelajaran yang akan dilakukan ini bu?” 
Interviewee : “Biasanya sebelum masuk materi saya beri tahu anak-
anak apa tujuan dari mempelajari materi order and request 
ini.” (interview with teacher). 
 
 From the statement above, before go into material the teacher is show the 
goal of material which will teach by the teacher. By showing the goal of the 
material, the students will know about the goal of teaching reading skill. Beside it, 
they must able to read the sentence with right pronunciation and intonation. 
2. Main Activity 
This was the second step of teaching reading skill where there is 
interaction between teacher and students in the classroom. The teacher explains 
the material by using media and method. Based on the classroom observation, to 
explain the material the teacher using two languages in teaching reading skill 
there are English and Indonesian. 
  
Interviewer : “Dalam mengajar apakah ibu full menggunakan bahasa 
inggris?” 
Interviewee : “Ga mbak, dalam menjelaskan materi saya gunakan 
bahasa inggris dan bahasa indonesia. Soalnya kalau full 
menggunakan bahasa inggris anak-anak ga paham mbak. 
Jadi, ……….” (interview with teacher). 
 
 From the statement above, the teacher explains the material using two 
languages there are English and Indonesian. She uses it to make students easily to 
understand the material. After the teacher explains the material using English then 
she translates what she said to Indonesian. It is doing because not all of students 
understand if the teacher uses full English. The students easily understand about 
the material after the teacher translates into Indonesian. 
 
After made the lesson plan the teacher explain the material, the material is 
order and request. The teacher writes some sentences about order and request with 
the picture in the whiteboard. 
  
Interviewer : “Dalam mengajar reading skill ini ibu mendesain materi 
dalam bentuk apa?” 
Interviewee : “Saya mencatat materi di papan tulis desertai dengan 
gambar, supaya lebih memudahkan siswa dalam 
memahami materi yang saya sampaikan.” (interview with 
teacher). 
 
From the statement above, the teacher writes some sentence and drawing 
picture in the whiteboard. After the teacher finish writes some sentences on 
whiteboard, students write done on their book. After the students finish write done 
the sentences on whiteboard the teacher read those sentence loudly and the 
students repeat it together. Teacher also chooses some students by call her or his 
name to repeat what teacher says individually. It is doing so that students able to 
read the sentence correctly. By calling student’s name and order he or she to read 
the sentence individually, the teacher know who is able read the sentence 
correctly in pronunciation and who is not able yet read the sentence correctly in 
pronunciation. 
 
a. The Use of Media 
In teaching reading skill, the teacher use media which related with the 
material. 
 
Interviewer : “Mengenai media bu, media apa yang ibu gunakan dalam 
mengajar reading skill ini?” 
Interviewee : “Ya untuk media saya sesuaikan dengan meteri yang 
akan saya ajarkan mbak. Saya gunakan kartu yang berisi 
kalimat-kalimat mengenai order and request.” (interview 
with teacher). 
  
From the statement above, teacher is use media to teaching reading skill. 
She made cards to support her teaching reading skill. It can help students 
easier understand the material which gave by the teacher in the classroom. 
b. The Use of Method 
In the teaching reading skill in the classroom, the teacher use method 
which related with the material which will she explains in teaching reading 
skill. 
 
Interviewer     : “Metode apa yang ibu gunakan dalam mengajar reading 
skill ini?”  
Interviewee      : “Kali ini saya menggunakan game.” (interview with 
teacher). 
 
From the statement above, the teacher is using game as the method of 
teaching in reading skill. The teacher is using game. The name of game is 
“situation and solution”. First, teacher gave each student card. The cards 
contain of situation and solution. Some students get cards contain of situation 
and the other get cards contain of solution. Second, this game is work in pair, 
the teacher order the student who get cards contain of situation to looking for 
other student who get cards contain of solution. After they have been meet 
their pair, the teacher order each pair to read loudly and translate their cards. If 
the student correct in suitable the card between situation and solution and 
translate the meaning, the teacher gives score and applause to them but if the 
student false in suitable the card between situation and solution the teacher 
give punishment. The punishment was the teacher order student to stand up 
several minutes and looking for the other student who has correct pair to her 
or his card. This game is doing three times. The first time, the teacher was 
count until 10 for students to looking for their pair. The second time the 
teacher was count until 8 for students to looking for their pair. Whereas, the 
third time the teacher was count until 5 for students to looking for their pair. 
Picture 1. The Role of Game in Teaching Reading Skill 
 
 
From the picture above, it can be explain that the teacher gave explanation 
to the students about the rule of game in teaching reading skill. The teacher 
takes two students as a model of this game. They work on pair, one student 
who has situation card and one student who has solution card. The teacher 
orders the students to looking for the right pair based on the card which he or 
she gets. 
Picture 2. The Explanation of The Teacher in Reading Skill Use Game 
  
From the picture above, it can be explain that the teacher shows to the 
students the example of card which contains situation and solution. The 
students must identify what card which they get. After they get the card, they 
must looking for their friends who get the answer of the card which they get. 
The researcher also interviews the students about the game in teaching 
reading skill process. 
Interviewer     : “Apa dik yang kamu rasakan setelah melakukan game 
situation and solution tadi?”  
Interviewee  : “Seneng mbak, jadi ………” (interview with student). 
  
Interviewer     : “Apakah kamu lebih mudah memahami materi dengan 
menggunakan kartu tadi?”  
Interviewee  : “Iya mbak, lebih mudah dimengerti materinya. Lebih 
menarik dang ga ngebosenin juga.” (interview with student). 
 
Interviewer     : “Kalo menurutmu gimana dik?”  
Interviewee  : “Tadi aku salah nyocokin kartunya mbak, jadi harus maju 
didepan kelas dan cari pasangan lagi.” 
Interviewer   : “Gapapa dik, kan kalo salah peraturannya harus maju ke 
depan dan cari kartu yang cocok. Jadi kamu harus lebih teliti lagi untuk 
cari kartu yang cocok.” (interview with student). 
 
From the statement above, the student says that by using the game the 
learning English is not bored. She was easier to understand the material which 
explains by the teacher. But there is student who get punishment because he 
false to suitable the card so he must stand up in front of the class and looking 
for the other student who has right card. 
c. The Classroom Interaction 
 Based on the classroom observation, the teacher gives the students chance 
to ask some questions about the materials that teacher was explains in the 
classroom. 
 
 
 
 
 
 
Picture 3. The Process of Reading Skill Use Game 
  
From the picture above, it can be explaining that after the students 
get the card and the right friend who has right answer. The teacher orders each 
pair to come forward and explain to the other students about the card. The 
student read the sentence of situation in the card and the pair answers the 
solution on his card. After the pair read the situation and condition card which 
they get the teacher order them to translate the meaning of those sentences. 
The teacher also gave correction. 
 
Picture 4. The Interaction of The Students in The Process of Reading Skill 
Use Game 
 
From the picture above, it can be explain that there are six students 
who false looking for their pair. Therefore, the teacher gave punishment to the 
students. They must come forward to read again the condition card which they 
get. The teacher gave some minute for the students to looking for the right 
pair who has solution card. 
After they get the correct pair, the teacher orders the students back to 
chair and read the card with their pair. The teacher also orders them to 
translate the meaning of the card to the other students. In this game, the 
students who correct looking for pair and match the cards that he or she get 
will get applause and score from the teacher. but, the students who false 
looking for pair and match the cards that he or she get will get punishment. 
The researcher also gave interview to the teacher about the process 
of teaching reading skill use game. 
Interviewer : “Setelah menyampaikan materi, apakah ibu memberi      
 
                               kesempatan anak-anak untuk bertanya?” 
Interviewee : “Iya, saya selalu memberikan kesempatan anak-anak 
                             untuk bertanya tentang materi yang sudah saya jelaskan 
                            dengan menanyai mereka, ada pertanyaan?” (interview 
                           with teacher). 
 
Interviewer : “Pada saat apa ibu memberikan kesempatan anak- 
                             anak untuk bertanya?” 
Interviewee : “Biasanya kalau materi sudah selesai saya jelaskan 
                               mbak.” (interview with teacher). 
   
Interviewer : “Oya, miss uut kalau ngajar enak ga dik?” 
Interviewee : “Ngajarnya lumayan enak dan gampang paham  
          tapi miss uut agak galak mbak.” (interview with student). 
  
 From the statement above, there is good interaction between teacher and 
student. The teacher asks questions to her students after explain the material. 
She also gives correction to student who has mistaken. 
3. Closing 
  This is the last step of teaching reading skill process where the teacher 
closed the meeting by reviewing the today’s lesson and greeting the students 
before leaving the classroom. The teacher gave comments about students’ 
performance and suggestions toward what be improved. 
  Based on the observation, the teacher gives some exercise after the 
material done explained. Then, before go home the teacher gives homework to the 
students. 
 
Interviewer :“Apakah setelah menyampaikan materi ibu  memberikan 
soal latihan untuk anak-anak?” 
Interviewee :“Iya saya berikan soal-soal latihan setelah materi selesai 
saya jelaskan.” (interview with teacher). 
   
Interviewer :“ Apakah setiap selesai pembelajaran ibu memberikan PR 
pada anak-anak?” 
Interviewee :“ Iya mbak, saya selalu memberi PR anak-anak setelah 
selesai pelajaran supaya mereka mau belajar dirumah 
karena anak-anak itu kalau tidak ada PR mereka lebih 
senang bermain.” (interview with teacher). 
 
Interviewer :“ Miss Uut  kalau ngasih PR banyak apa sedikit dik?” 
Interviewee :“ Miss Uut kalau ngasih PR banyak mbak.” (interview 
with student). 
   
From the statement above, the teacher always gives evaluation on her 
teaching. The forms of the evaluation are exercise and homework. Exercise and 
homework always given by the teacher after she has done explain the material. 
Exercise is given to know how far the student’s comprehension about the 
material. Homework is given by the teacher to make the students study at home. 
Based on those activities in teaching reading skill, the researcher finds that 
teacher as facilitator. It is finding when the teacher teaches reading skill at the sixth grade 
students of B class in SDIT Abu Ja’far in the academic year of 2015/2016. To make the 
English lesson interesting and not bored, the teacher use method and media when 
teaching reading skill. The teacher created the material in a game. This game is engaging 
all of students. By this game, the teacher hope that all of students active to play the role 
of the game. Beside it, the teacher use media in teaching reading skill. The media is card. 
Card is use to make students easier to understand and comprehend the material. Here, the 
activity is student centered. Students must active to follow this activity. Teacher only 
facilitates the students. Students demanded able to cooperation with their classmate. 
Students must following the rule which has been create by the teacher. If there is student 
who able to allow and answer the questions from the game he or she will get reward. In 
other way, if there is student who makes a mistake he or she will get punishment. Teacher 
as facilitator is she not the only one source of information for the students. Teacher is 
facilitating student in teaching learning activity so they obtain experience of learning 
which real and authentic. As facilitator: 
1. She has knowledge and comprehension along with recognize excess and deficiency of 
students who she teaches, so teacher can help or facilitate appropriate with student’s 
interest and student’s requirement. 
2. She has a concern for all students in the class so that teacher can provide a sense of 
security and comfort in the classroom, so students can grow according to their 
potential. 
3. Teacher is aware that every student has the same right to study in class. Each student 
has different speeds and abilities so that the teacher must be able to harmonize all the 
students in class so that the learning objectives are achieved. 
4. Teacher understand that each student has the best interests, styles and learning styles 
of their own so that students have different needs and facilities. 
5. Teacher has a good leadership spirit so that they can manage the classroom as well as 
learning well and efficiently. 
6. Teacher has a complex task of assessing and evaluating, doing a good learning plan, 
implementing the design of learning that has been made and changed according to the 
conditions when the learning took place. 
 
B. Discussion 
Based on the research findings, the researcher discusses the finding of research. 
The discussion contains of the teaching style of teacher in reading skill at SDIT Abu 
Ja’far in the Academic Year of 2015/2016. In the discussion section, the researcher 
makes description of the research findings with the relevant theory. 
According to Sardiman (2012: 14) states that teaching-learning process will 
always be an interaction between two human elements, namely learners as those who 
learn and the teacher as those who teach, with learners as the primarily subject. The 
learning process must grow and involve from the child’s own self, in other words, 
children must actively learn while teachers act as mentors. There are three steps of 
teaching-learning process namely; 1) opening, 2) main activity 3) closing. From the 
teaching learning process in reading skill the researcher find that the teacher is as 
facilitator. 
The teaching style of the teacher in reading skill is relevant with the theory from 
Anthony F. Grasha. Based on theory from Anthony F. Grasha definition of facilitator is 
“emphasizes the personal nature of teacher student interactions. Guide students by asking 
questions, exploring options, suggesting alternatives, and encouraging them to develop 
criteria to make informed choices. Overall goal is to develop in students the capacity for 
independent action and responsibility. Works with students on projects in a consultative 
fashion and provides much support and encouragement.” The advantage of facilitator is 
the personal flexibility, the focus on students’ needs and goals, and the willing ness to 
explore options and alternative courses of action to achieve them. The disadvantage of 
facilitator is style is often time consuming and can be ineffective when a more direct 
approach is needed. It can make students uncomfortable if it is not used in a positive and 
affirming manner, Grasha (1994: 143). The facilitator is teacher as guide for her students. 
The teacher helps her students when they have difficulties on study the material. In 
teaching reading skill, there is student who had difficulties. He was false in pronunciation 
to read some word, such as “bird” and “feed”. Then the teacher gave the correct example 
how to read these words. Then, teacher order the student who had difficulties to repeat 
what she said. But, he still false to read it then the teacher repeats again the correct 
pronunciation and orders the student to repeat again after the teacher said the word. After 
do this game the teacher reviewing the material. The teacher also gave some questions to 
the students based on the material which had explained. It was doing to check the 
student’s understanding and comprehension about the material. There are students who 
active and correct to answer the question from the teacher but there is also some students 
who not able yet to answer the question from the teacher. For the student who not able 
yet to answer the question, the teacher was gave opportunity to other student to answer it. 
After that, the teacher gave homework to students. 
From the discussion above, we can see that the teaching style of the teacher in 
reading skill is show from the teaching learning process in the classroom. The teacher is 
as facilitator when teaching reading skill. Teacher as facilitator are help, facilitate, and 
guide students during teaching reading skill. The teacher also uses game to make the 
students more active in the classroom. She also created media to support her teaching so 
the students more interesting when learning in the classroom. Therefore, the students was 
easier to understand and comprehend the material which explained by the teacher. 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter presents the conclusion and suggestion of the research that has been done in 
SDIT Abu Ja’far in the academic year of 2015/2016. 
 
A. Conclusion 
Based on explanation in the previous chapter, the researcher wants to give some 
conclusion of this thesis. Based on the researcher describing and analyzing in the 
previous chapter the researcher concludes the teaching style of reading skill is 
facilitator. It is appropriate with theory from Anthony F. Grasha. 
The teaching style of the teacher in reading skill is described by the process of 
teaching reading skill in the classroom. There are three steps; first is opening, in this 
section the teacher open the meeting by greeting the students, checks their condition, 
and check attendance list. Second is main activity, in this section the teacher 
explaining the material use media and method so there is good interaction between 
the teacher and the students. The third is closing, in this section the teacher review 
about the material which had done explain. The teacher also gives homework before 
leaving the classroom. Teacher as facilitator is guides and directs by asking questions, 
exploring opinions, and suggesting alternatives.  
 
 
  
B. Suggestion 
The researcher has some suggestion for the teacher, the student and the school. 
The description of the suggestion such as below: 
1. For the teacher 
a) Be better if the teacher add the media in the teaching.  
b) Be better if the teacher give more exercise for students in the class. 
2. For the student 
a) The student should be silent when the teacher explain the materials, because 
there is some student who still noisy in the class. 
b) The student should be active more in the class. 
3. For the school 
a) It is necessary if the school add the media that can be support the teaching 
learning activity in the classroom. 
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 Appendix 01 
INTERVIEW 
   
Date  : Saturday, November 21
th
 2015 
Time  : 09.00 – 10.30 A.M 
Informant : Ibu Utami Eka, S.Pd (English teacher) 
 
Researcher : Assalamualiakum wr.wb 
Teacher : Waalaikumsalam wr.wb. Iya mbak, silahkan. Ini mbak laila yang mau interview 
kemarin? 
Researcher : Iya bu benar. Saya bisa wawancara dengan ibu dimana? 
Teacher : Silahkan, disini saja mbak. Silahkan duduk. 
Researcher : Pertama, apa saja yang ibu siapkan sebelum mengajar anak-anak? 
Teacher : Sebelum saya mengajar, saya buat lesson plan dulu mbak. Saya membuat lesson 
plan berdasarkan silabus. Di dalam silabus tersebut ada beberapa kompetensi 
dasar dari kurikulum yang dijadikan indikator. Nah, indicator tersebutlah yang 
harus dicapai oleh anak-anak dalam pembelajaran bahasa inggris. Selain 
indikator, saya juga memperhatikan skill apa yang harus digunakan mbak. 
Researcher : Mengenai penyampaian tujuan dari pembelajaran, pada saat apa ibu memberi 
tahu tujuan dari pembelajaran yang akan dilakukan ini bu? 
Teacher : Biasanya sebelum masuk materi saya beri tahu anak-anak apa tujuan dari 
mempelajari materi order and request ini. 
Researcher : Apakah dalam mengajar ibu menggunakan full bahasa inggris? 
Teacher : Ga mbak, dalam menjelaskan materi saya gunakan bahasa inggris dan bahasa 
indonesia. Soalnya kalau full menggunakan bahasa inggris anak-anak ga paham 
mbak. Jadi, saya jelaskan dulu materi dalam bahasa inggris kemudian saya 
translate ke bahasa Indonesia. 
Researcher : Dalam mengajar reading skill ini ibu mendesain materi dalam bentuk apa? 
Teacher : Saya mencatat materi di papan tulis desertai dengan gambar, supaya lebih 
memudahkan siswa dalam memahami materi yang saya sampaikan. 
Researcher : Mengenai media bu, media apa yang ibu gunakan dalam mengajar reading skill 
ini? 
Teacher : Ya untuk media saya sesuaikan dengan meteri yang akan saya ajarkan mbak. 
Saya gunakan kartu yang berisi kalimat-kalimat mengenai order and request. 
Researcher : Metode apa yang ibu gunakan dalam mengajar reading skill ini? 
Teacher : Kali ini saya menggunakan game. 
Researcher : Bagaimana langkah-langkah ibu dalam mengajar bahasa inggris yang berfokus 
pada reading skill? 
Teacher : Untuk mengajar reading skill kelas VI B ini saya akan menggunakan game 
sebagai metode pembelajaran dan saya buatkan kartu sebagai medianya. Langkah 
pertama saya memberikan kartu pada masing-masing anak. Tiap anak dalam satu 
meja akan memiliki kartu yang berbeda. Kartu tersebut berisi kalimat mengenai 
“situasi” dan “solusi”. Jadi anak-anak harus menjodohkan kartu “situasi” dan 
kartu “solusi” yang tepat. Caranya mereka yang mendapatkan kartu berupa 
“situasi” harus mencari pasangan kartu “solusi” yang tepat yang dimiliki oleh 
teman yang lain. Untuk mencari pasangan kartu yang tepat saya menghitung 1-10. 
Setelah saya selesai menghitung, mereka harus duduk dengan pasangan mereka 
masing-masing. Kemudian, saya panggil tiap pasangan untuk membaca dan 
menerjemahkan kalimat yang ada dalam kartu yang mereka miliki. 
Researcher : Dengan metode game ini apakah ada kendala yang ibu alami? 
Teacher : Kendala ada mbak, yakni butuh waktu yang cukup lama untuk menyelesaikan 
game tersebut. Karena terbatas waktu, sedangkan anak-anak itu agak sulit 
dikendalikan juga. 
Researcher : Kemudian, bagaimana hasil yang diperoleh anak-anak setelah anda melakukan 
game dalam mengajar menggunakan game dalam reading skill bu? 
Teacher : Anak-anak jadi lebih senang dan semangat. Anak-anak juga lebih mudah paham 
dengan materi yang saya sampaikan dengan menggunakan game. 
Researcher : Terima kasih bu, saya kira cukup dulu. Terima kasih telah meluangkan 
waktunya untuk bisa saya wawancarai. 
Teacher : Iya mbak sama-sama. 
Researcher : Saya pamit dulu bu. 
Teacher : Iya mbak. 
 
 
 
Appendix 02 
INTERVIEW 
  
Date  : Saturday, December 6
th,
 2015 
Time  : 09.30 – 10.00 A.M 
Informant : Ibu Utami Eka, S.Pd  (English teacher) 
 
Researcher : Melanjutkan yang kemarin bu, dalam melakukan game itu apakan anak-anak 
bisa mengikuti dengan baik? 
Teacher : Bisa mbak, anak-anak mengikuti game dengan antusias dan semangat. 
Researcher : Apakah ada sistem penghargaan dan hukuman dalam melakukan game tersebut 
bu? 
Teacher : Ada mbak, bagi anak yang berhasil mencari pasangan kartu yang tepat yang 
dimiliki oleh temannya dan bisa menerjemahkan arti dari kalimat yang mereka 
dapat maka saya akan memberikan reward. Tapi bagi anak yang salah mencari 
pasangan kartu yang dimiliki oleh temannya dan salah menerjemahkan isi 
kartunya maka akan ada hukuman. 
Researcher : Bentuk penghargaan dan hukumannya apa bu? 
Teacher : Penghargaannya berupa pujian, tepuk tangan dari teman-temannya yang lain dan 
pastinya nilai dari saya. Sedangkan hukumannya saya suruh mereka menyanyikan 
lagu di depan kelas dan setelah itu mereka saya suruh kembali untuk mencari 
pasangan kartu yang tepat yang dimiliki oleh temannya. 
Researcher : Setelah menyampaikan materi, apakah ibu memberi kesempatan anak-anak 
untuk bertanya? 
Teacher : Iya, saya selalu memberikan kesempatan anak-anak untuk bertanya tentang 
materi yang sudah saya jelaskan dengan menanyai mereka, ada pertanyaan? 
Researcher : Pada saat apa ibu memberikan kesempatan anak-anak untuk bertanya? 
Teacher : Biasanya kalau materi sudah selesai saya jelaskan mbak. 
Researcher : Apakah setelah menyampaikan materi ibu memberikan soal latihan untuk anak- 
anak? 
Teacher : Iya saya berikan soal-soal latihan setelah materi selesai saya jelaskan. 
Reseacher : Apakah setiap selesai pembelajaran ibu memberikan PR pada anak-anak? 
Teacher : Iya mbak, saya selalu memberi PR anak-anak setelah selesai pelajaran supaya 
mereka mau belajar dirumah karena anak-anak itu kalau tidak ada PR mereka 
lebih senang bermain. 
Researcher : Terima kasih ya bu atas waktunya. Saya pamit dulu. 
Teacher : Iya mbak sama-sama. Semoga sukses ya. 
Researcher : Iya bu, terima kasih. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 03 
INTERVIEW 
  
Date  : Saturday, January 9
th
 2016 
Time  : 09.30 – 10.00 A.M 
Informant : Rada and Muzan (Student of VI B) 
 
Researcher : Apa dik yang kamu rasakan setelah melakukan game situation and solution tadi? 
Student : Seneng mbak. Jadi semangat belajar bahasa inggrisnya. 
Researcher : Apakah kamu lebih mudah memahami materi dengan menggunakan kartu tadi? 
Student : Iya mbak, lebih mudah dimengerti materinya. Lebih menarik dang ga 
ngebosenin juga. 
Researcher : Dari game tadi, apa kamu merasa kesulitan? 
Student : Kesulitannya pas nyari pasangan kartu yang tepat tadi mbak, kan dihitung sama 
miss uut jdi harus cepet-cepet lari cari temen yang sesuai kartunya dengan aku. 
Researcher : Kamu benar apa salah tadi pas cari pasangan kartunya? 
Student : Bener mbak, aku lega banget jadi ga dapet hukuman. 
Researcher : Kalo menurutmu gimana dik? 
Student : Tadi aku salah nyocokin kartunya mbak, jadi harus maju didepan kelas dan cari 
pasangan lagi. 
Researcher : Gap apa dik, kan kalo salah peraturannya memang harus maju ke depan dan 
harus cari pasangan kartu yang cocok. Jadi kamu harus lebih teliti lagi untuk cari 
kartu yang cocok. Oya, miss uut kalau ngajar enak ga dik? 
Student : Ngajarnya lumayan enak dan gampang paham tapi miss uut agak galak mbak. 
Researcher : Miss Uut  kalau ngasih PR banyak apa sedikit dik? 
Student : Miss Uut kalau ngasih PR banyak mbak. 
Researcher : Terima kasih ya dik atas waktunya, mbak pamit dulu ya. 
Student : Iya mbak sama-sama. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 04 
FIELD NOTE 
 
Date  : Saturday, January 9
th
 2016 
Topic  : Order and Request 
Informant : Mrs. Utami Eka, S.Pd 
Place  : VI B 
Time  : 7 – 8.30 A.M 
 
 In this morning bell is ringing on 7 A.M, all of VI B students enter the classroom. Today 
the first lesson is English. Miss Utami and the researcher came to VI B classroom. She sits on the 
chair in front of the class and the researcher sits on the backside of the class. She was order the 
leader of VI B class to leading all students pray together before start teaching learning activity. 
After praying, Miss Utami start the lesson by saying assalamualaikum wr.wb good morning 
students. The students respond the greeting by saying good morning miss. After that Miss Utami 
check student’s attendance list. Next, Miss Utami gave material for students. The material today 
is order and request. She is order her students to open their book on unit order and request. After 
her students open their book, teacher says that the material that will study is order and request. 
Then, she tells that the focus of teaching English today was reading skill. After that the teacher 
wrote some example of “sign” on whiteboard. When the teacher waiting the students on writing 
the material, the teacher was go around the classroom to check the student’s writing. The 
condition of the class was rather quite. After the students finish writing the material, the teacher 
orders the students to read and repeat. The teacher read the sentences and the students repeat 
what she said. If there was mistake on reading the sentences, the teacher orders them to repeat 
again until correct to read it. The teacher orders the students to read together “sign” material on 
the whiteboard. Then, she appoints one student to read it. 
 Next, the teacher makes a game namely “condition and solution”. The teacher gave some 
cards about “condition and solution”. In this game, there were some cards about condition and 
some cards about solution. The teacher gave condition’s card and solution’s card to the students. 
Students who got condition’s card must look for friend/pair who had solution’s card which 
correct with the condition. The game was work in pair. At first, the students are shy because 
there were some students who pair boy and girl but the teacher says that “it’s just a game” so 
they want to allow this game well. When the students looking for their friend/pair, the condition 
of the class was crowded. The teacher conditioned her students by reckon. After the students find 
their friend/pair, the teacher orders the students to read the card in front of the class. One student 
read the condition’s card and one student read the solution’s card. The teacher also orders them 
to translate the meaning of the card which they have. In this game there were some pair of 
students who false to match the cards. Therefore, the teacher orders them to still stand up in front 
of the class. Then, the teacher orders them to look for again the right pair. If they correct look for 
their pair and read the card right, the students allow backing on their chair. This game was doing 
in three times. The difference was on the time of looking for the pair. If there was student who 
unable finding the pair, they must sing a song. After finished this game, the teacher gave some 
questions to students. There were some students who active to answer the question but there 
were also some students who passive. The teacher gave opportunity to the students to answer the 
questions. The teacher is appointing the students randomly to answer the questions. Then, the 
teacher make conclusion about the meeting today. The teacher also gave homework to her 
students. The bell is ringing, it is time to change next lesson. The teacher was close the meeting 
by saying hamdallah together. The teacher was back to the teacher office. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
  
 
 
 
 
 
  
 
 
 
 
 
  
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
  
